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ABSTRACT ARTICLE HISTORY
As gender constructs, the roles of mothers are shaped by  Received 28 July 2021
family dynamics, social relations and cultural codes that Accepted 23 July 2022
influence the spaces in which these roles are performed. KEYWORDS

The pandemic can be seen as an element that altered these COVID-19; education;
constructs to varying degrees, providing an opportunity to gender; mother; rural
revisit them, particularly in groups in which the patriarchy

is dominant. Thus, this article focuses on rural mothers from

central Chile with elementary school-age children. Specifically,

we analyze how prolonged school closures have impacted

household dynamics and how rural women became respon-

sible for their children’s education. Using a qualitative

approach, dyads that account of 24 testimonies of mothers

and children from three different schools were interviewed

after one year of school closure. Accounts of the children’s

head teachers were also included. Their testimonies shed

light on how school, experience and actions intertwine, con-

tributing to our understanding of the dynamic construct of

motherhood and how it is being deployed during the cur-

rent public health crisis. The main results indicate that the

pandemic has reinforced these mother’s role as the sole

caretaker of her children. Despite their lack of education,

knowledge and skills, female participants expressed that

they have undertaken a new burden by adopting the role

of vicarious teacher. Their children and their children’s head

teachers share this view, confirming traditional and patriar-

chal expectations of rural women as caregivers.

Introduction

The pandemic as a context offers researchers and academics an opportunity
to revisit social constructs. One area of interest is the pandemic’s impact on
the various spaces in which women and mothers enact their roles, as in
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many cases this public health crisis has forced them to adjust their gender
positions (Guy and Arthur 2020; Yavorsky, Qian, and Sargent 2021). For
example, the family dynamics of mothers with small children have been
impacted by school closures and uncertainty (Petts, Carlson, and Pepin 2021;
Thorell et al 2022). This is particularly evident in rural spaces in Latin America,
where schools play a pivotal role in communities and women have histori-
cally been identified as the main caregiver (NUiez et al. 2019; Quiroz 2020).
Many vulnerable families with lower education levels place a great deal of
trust in schools as providers of both education and meals (Nufez, Solis, and
Soto 2013). Furthermore, parents view their children’s education as a valuable
resource, and they are socialized to see it as a pathway to more skilled jobs
and a better quality of life (Carcamo-Vésquez and Méndez-Bustos 2019;
Maertens and Verhofstadt 2013). The COVID-19 pandemic affected Latin
America and the Caribbean in many ways. In terms of education, it resulted
in a record 158days of full school closure on average during the first year
of the public health crisis (UNICEF 2021). Moreover, Chilean schools were
only open for three full days in 2020 (UNICEF 2021). These closures have
affected all of the roughly 300,000 students who attend the country’s 3,317
rural schools (MINEDUC 2021).

While online classes were a choice in Western, developed and urban areas
(Anders et al. 2020; Zhao et al. 2020), the persistent digital divide that
impacts rural communities in Latin America presented barriers to remote
online education (ECLAC-UNESCO 2020; Martinez, Mata, and Vega 2021).
Limited Internet access and digital skills, and scant access to devices added
to the burden of school closures. These elements are not only a reminder
of the inequalities and disadvantages faced daily by members of rural com-
munities (Pavez, Correa, and Contreras 2017). They also influence both the
space in which motherhood is performed and the expectations of that role
vis-a-vis children’s education.

Scholars have noted that children’s education is a key theme when dis-
cussing the expectations of motherhood (e.g. Arendell 2000; Faur and Pereyra
2018). This was also highlighted by evidence gathered regarding the pan-
demic. Although the experience of motherhood during the pandemic varies
widely based on the context and understanding of what maternity entails,
this reinforces the argument that the public health crisis proved particularly
challenging for families with school-age children (Audardéttir and Rudolfsdottir
2021; Alon et al. 2020; Parczewska 2021).

In our respondents’ rural setting, the challenges are even more acute.
Chilean rural women tend to have less access to resources (Araujo 2020;
Donoso 2020) and health services (Canales 2005) and are exposed to gender
inequality and discrimination (Caro 2017). Furthermore, in these spaces the
role of women is embodied through motherhood, and childrearing is con-
sidered essential to cultural expectations locally attributed to the role (Castro
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and Penaranda 2011; Molina 2006). From this starting point, the two main
questions addressed in this study are: 1) How did school closures during
the pandemic impact rural mothers in central Chile and their children from
the perspective of both groups? and 2) What insights can their narratives
provide regarding the complex and diverse cultural construct of rural moth-
ering? Answers are provided from a qualitative perspective that incorporates
the accounts of 27 participants. The respondents include 12 rural mothers
with elementary school-age school children, 12 elementary school-age chil-
dren, and three head teachers who witnessed this new intersection between
school and family.

Mothering: constructs and expectations

Massey (1994, 184) reflects on the geographic variations in gender con-
struction, and particularly the place women occupy within the household.
This gives rise to ‘locally constructed gender relations’ which provide the
opportunity to look at the context in which the role of mother and
caregiver is performed. In that same vein, Boyer (2018, 3) characterizes
motherhood as ‘a spatial practice’ which again highlights the importance
of how this context is compound. Yet this is a complex task, as Flather
(2013) argues, as this space is more about intersected areas than separate
spheres of household, work or family and is influenced by social relations.
Therefore, the intersection of geography and gender has proved complex
in the theoretical and methodological realms (e.g. Forsberg 2001; Little
2015; Pini, Mayes, and Rurality 2020). Yet territoriality plays a key role in
understanding how social interactions, gender constructs and identities
are intertwined (Little 2002). Thus, this article aims to contribute to leav-
ing behind terms like ‘farm women’, which define women’s roles on the
basis of their contribution to the agricultural sector and its development
(Babbitt 1993; Holt 2005; Valdés and Rebolledo 2015). Following Riley
(2009), this research deconstructs the role of women through an analysis
of their views and reflections, and those of their children, viewing them
as active agents that are usually part of male dominated spaces and
narratives. This allows us to frame the variety of roles enacted by rural
women as diverse dynamics (Bescher-Donnelly and Smith 2019) with
different levels of empowerment that are deployed in an environment in
which patriarchal dynamics are still prevalent (Little 2002; Little and
Panelli 2003; Valdés and Rebolledo 2015). Thus, conceptually, we approach
the concept of gender ‘as a set of socially constructed power relations’
(Little 2003, 22). From this perspective, the pandemic gives us a valuable
opportunity to reflect on mothering in rural areas and how cultural
expectations and norms inform its social construction (Butler 1990;
Holmes 2009).
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Mothering has been defined as providing care and nurture to others
(Forcey 2001), yet the literature has explored the concept as a construct
that evolves according to historical circumstances (e.g. Bianchi et al. 2000;
Milkie and Peltola 1999). Thus, an important element of these constructs of
motherhood is agency (Glenn 2016), which can be defined as a ‘meaningful
action’ toward a need or aspiration (Wessels 2013, 1534) and that can only
be performed in the presence of personal freedom (van der Mark et al.
2019). Yet one caveat of agency is related to what authors have identified
as emotion work (Hochschild 1979; Boyer 2020). This is because agreed upon
conventions on care-work, which vary by cultural context and social position,
play a major role in how women are expected to act and perform their role
as mothers (Gu 2018). Emotional work looks at how a person tries ‘to change
in degree or quality an emotion or feeling’ (Hochschild 1979, 561) to fit the
local shared rules and conventions. This kind of work has explored how
mothers prioritize their children’s emotions and wellbeing over their own
(Quah 2018; Pedersen and Lupton 2018). Gu (2018) looks at cultural expec-
tations of women in relation to their mothers-in-law and how behaviors and
cultural expectations of the role are perpetuated through the suppression
of true emotions and feelings. Other authors have analyzed how farmwomen
perform emotional work based on their sense of family and the gender
norms embedded in family structures (Herron and Skinner 2012). This is
important to consider given that family and gender identities are framed
by patriarchal definitions. This means that, for instance, feelings such as
distress, lack of choice, or disempowerment are suppressed so that women
can meet the local culture’s expectations.

The context of rural women in Chile

In Latino culture, women tend to be on the front lines of family dynamics.
This is particularly evident in the rural world, in which gender constructs
and social expectations regarding how women are to lead their lives tend
to be defined by patriarchal subordination, which, in turn, is considered to
be a legacy of colonialism (Mora, Fernandez, and Ortega 2016; Gémez and
Jiménez 2015). The concept of the ‘supermadre’ or Super Mom (Hippert 2011,
506) exemplifies this situation, in which women are understood to be the
‘defender of the family, to carve out a space for poor men in popular
participation’.

Major changes have taken place in rural Chile since the early 2000s, such
as women'’s incorporation into the workforce and an increase in the number
of women who identify as heads of household (Cid et al. 2017; Donoso
2020). However, these changes have not been mirrored within families. On
the contrary, the number of domestic chores and responsibilities that fall
to women has increased and their role as primary caregiver has been



GENDER, PLACE & CULTURE (&) 5

reinforced (Fawaz and Villagran 2012; Fawaz and Vallejos 2011), perpetuating
the patriarchal model within the social representation of rural families (Castro
2012). Despite recent developments and advances in women’s education,
researchers report that rural women'’s identity is still linked to the idea of
raising a family and taking care of children in contrast to men’s identity,
which is linked to being the breadwinner (Valdés and Rebolledo 2015).
Furthermore, inequality and abuse of women have been found to be com-
mon practices in the rural world (Caro 2017).

The data also point to rural women'’s vulnerability and invisibleness. In
Latin America, 1 in 2 people living in rural areas live in poverty compared
to less than 1 in 5 in urban areas (Araujo 2020). The most recent government
report on rural women in Chile is rather inauspicious (Cid et al. 2017). Despite
developments in access to healthcare and education, women remain an
extremely vulnerable group due to the prevalence of gender discrimination
and high poverty levels. The report notes that the gender gap is rooted in
differences between how men and women make use their time (given that
women’s primary responsibility is caring for the household and children)
and women’s lack of access to credit. The authors argue that ‘one of the
main causes of the gender gap is the fact that women’s work is not visible
in the rural productive sphere, as it takes place in the most internal sphere
of the home and its surroundings’ (Cid et al. 2017, 14). Evidence has also
shown that the gender gap in terms of pay is as high as 40% in rural areas
(Araujo 2020). According to Chile’s National Institute for Human Rights, vio-
lence against rural women is still prevalent as isolation and living in outlying
areas prevent victims from reporting perpetrators to the police (INDH 2018).
In regard to health and living conditions, rural women are more vulnerable
because they engage in seasonal employment that involves working long
hours (more than 12hours per day) under extreme conditions including
exposure to pesticides (INDH 2018).

Children’s education as a goal

Rural women report that one of their main priorities is their children’s
well-being. Latinas value paid work insofar as it gives them access to their
own money ‘always, in any case, considering their expenses and those of
their children’ (Castro 2012, 192). Scholars have noted that the understanding
of the role of the mother is closely linked to the idea of helping their chil-
dren pursue an education (Orellana 2015). Many members of vulnerable
populations identify education as a starting point to a better quality of life
(Carcamo-Vasquez and Méndez-Bustos 2019; Maertens and Verhofstadt 2013).
Thus, in rural settings women tend to link education to social mobility, future
success in the labor market (Ortega and Carcamo 2018) and ‘a chance to
escape from poorly paid jobs in the countryside’ (Castro 2012, 192).
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Educational opportunities for children and an increase in household comfort
have been identified as the main drivers for rural Chilean women’s employ-
ment (Fawaz and Villagran 2012). Furthermore, research consistently shows
that female rural employment directly impacts elementary school attendance
by increasing enrollment (Maertens and Verhofstadt 2013) and children’s
education as a key reason for getting an Internet connection (Pavez and
Correa 2018).

Schools in rural Chile are culturally and ethnically inclusive institutions
that deliver services in a context of extreme poverty, indigence and low
skill levels (Nunez, Solis, and Soto 2013; Nunez et al. 2019). The evidence
has shown that schools are an important place of for socialization for
mothers: ‘Schools symbolize an institution that integrates these women,
bringing them together in a systematic way and identifying them as a
group’ (Nunez, Solis, and Soto 2013, 621). Therefore, from a pedagogical
point of view, it should come as no surprise that women are usually the
ones who take on the role as guardians and serve as the main points of
contact between the family and children’s schools (Nufez et al. 2016).
Women perceive their own limitations and trust teachers to provide their
children with the tools they need to improve their academic performance
and to instill social values (Ortega and Carcamo 2018; Bescher-Donnelly
and Smith 2019). The significance of education in these contexts is also
supported by the fact that children’s academic development improves when
there is a smooth relationship between families and teachers
(Carcamo-Vasquez and Méndez-Bustos 2019).

In Chile, rural schools tend to lag behind their urban counterparts in
terms of infrastructure, number of teaching hours, quality of education,
pedagogical resources and results (Quiroz 2020). Despite these drawbacks,
schools are still seen as a key leveling agent in vulnerable contexts such
as the ones described here (Patifio, Poveda, and Gabrielez 2018) and as
the place where children receive two meals per day. Therefore, the pan-
demic and resulting school closures, which lasted for over a year, have
increased learning and inequality gaps (Eyzaguirre, Le Foulon, and
Salvatierra 2020). Moreover, as previously mentioned, online classes pre-
sented several barriers in rural communities due to a lack of Internet
connections and devices (ECLAC-UNESCO 2020). Schools tried to offer at
least one or two hours of instruction per week using platforms like Zoom
and Google Classroom to teach what they considered to be the most
important subjects, such as language or math. However, students faced
several barriers. As a result, in some communities, online teaching was
dropped entirely, and students received study guides, which were delivered
to them weekly. This system inevitably added to the burden of the student
and his or her family, as no teaching or class time meant less guidance
from teachers.



GENDER, PLACE & CULTURE (&) 7

Methods

We chose to use a qualitative approach to explore how school closures have
impacted the construction of rural mothering because qualitative studies
provide the basis for context-specific analyses of data regarding participants’
contexts, attitudes and behaviors (Porter 2000). This approach also allowed
us to channel participants’ voices and guide researchers towards an under-
standing of a phenomenon based on the reasons for the decisions, pathways,
degrees of experience and levels of involvement of the subjects. We included
the women’s children as respondents because they can offer their own
narratives and contribute to our understanding of the cultural construct of
rural mothering. This approach helps us to give a voice to sets of two par-
ticipants whose perspectives complement each other. It also allows us to
shed light on the experiences shared by two individuals (Ummel and Achille
2016). Other scholars have used this methodology to gain access to simi-
larities and disparities and to understand a phenomenon by integrating
different viewpoints (Brownhill and Hickey 2012).

We worked with the schools to launch the recruiting process for the study.
Respondents were identified based on the criteria of rurality, proximity and
categorization of vulnerability, a standardized index provided by the Ministry
of Education (JUNAEB 2021). Teachers and principals shared information
about this study with the parents of 6th and 7th graders. We then provided
further information to those who showed an interest in participating and
secured informant consent from the adults and their children. The participant
mothers and children are described in the table below (Table 1). Their names
have been changed to protect their privacy (Table 1).

We also gathered and included input from the children’s head teachers,
complementing the mothers’ day-to-day experiences with the views and
discourses of adults who play a key role in their children’s schooling context.
Children can be easily influenced by how interview questions are formulated
(Kvale and Brinkman 2009). Thus, the reliability of children’s testimonies can
also be highlighted by exploring the experiences of other adults. The three
head teachers are described below (Table 2). Again, we changed their names
to ensure anonymity (Table 2).

In total, 27 participants from three different communities participated in
the study.

Access to sampling depended on the researchers’ ability to approach
schools and their communities. An invitation was sent to ten schools in rural
areas in central Chile, and only three agreed to participate in the study.
These schools are located in the towns of Puangue, Huelquén and San Pedro,
and over 80% of their students are considered highly vulnerable (MINEDUC
2021). Initial access was mediated by school principals, who offered to put
researchers in contact with two to three families that they believed might
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Table 1. Participating mothers and children.

Number of

Highest level of children in the Children
Name Age schooling reached household interviewed Age
Francisca 40 Elementary school 2 Laura 1
Teresa 30 High school 3 Nicole 12
Ana 33 High school 3 Lorena 1
Berta 40 Elementary school 2 Isabella 12
Maria 49 Elementary school 1 Gabriel 12
Sara 32 High school 4 Josefa 12
Maria José 39 Elementary school 1 Monserrat 12
Lourdes 39 High school 4 Danae 1
Susana 33 Elementary school 2 Rosa 1
Sofia 32 Elementary school 3 Consuelo 1
Magdalena 37 High school 4 Manuela 1
Julieta 31 High school 2 Patricia 12
Table 2. Participating head teachers.
Name Age Locality
Juan 31 Puangue
Pilar 33 Huelquén
Margarita 41 San Pedro

be interested in participating. Initial contacts were followed by a snowball
sampling outreach strategy to conduct further recruiting in the community.

The fieldwork was performed between December 2020 and May 2021,
at which point schools had been closed for one year. Researchers originally
planned to conduct face-to-face interviews and engage in participant
observation in households and schools. However, the COVD-19 public health
crisis and the ensuing restrictions, closures and health warnings forced us
to adjust our approach. We complemented face-to-face interviews with
online interaction through WhatsApp chats and phone calls depending on
each participant’s access to technology. Thus, digital ethnography elements
were incorporated by complementing participants’ discourses and reports
through exchanges conducted over time. It is known that interviewees feel
comfortable sharing and reporting experiences in the context of the pan-
demic through digital media (Géralska 2020). All of the interviews and
exchanges were transcribed and analyzed using NVivo. This software helped
researchers focus on meanings based on three stages: (1) coding, (2) con-
densation, and (3) interpretation (Kvale and Brinkman 2009). Segments that
extended across testimonies were coded and labeled (Fielding and Thomas
2008). The coding procedure followed a deductive approach. The main
topics and labels selected were based on the research questions and lit-
erature about gender, education and digital inclusion. Thus, aspects such
as experiences with school closures and views on motherhood, women,
rurality and children were coded. During the second stage, we reread the
transcriptions in their entirety to provide space for emergent topics
(Flick 2002).
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This study does present methodological limitations as its qualitative nature
does not allow us to extrapolate its results to the rural population as a
whole. However, the testimonies of the members of the three groups inter-
viewed (mother, child, head teacher) are consistent and thus serve to further
research on female figures within the family.

Results

Exploring the space in which gender roles are enacted amid patriarchal
dynamics

The participants referred to machismo as part of their family’s past and
something they perceived in neighboring families. However, they did not
see it as part of their own daily lives. This is somehow contradictory, as it
is possible to see macho attitudes in their testimonies and in the traditional
way in which tasks are assigned in the households. Phrases like ‘moms with
small children have to take care of them’ (Sara, 32) suggest that the respon-
dents see women as solely responsible for childcare. Lorena (11) remarked,
‘Sometimes they (the men of the household) order me to make food for
them’ It is worth noting that she chose the word ‘order’ rather than the
verb ‘ask’ This view reveals respondents’ expectations regarding the kind of
activities that men are to perform and those that should be handled by
women. It also points to the fact these prospects seem natural to them.
Although women recognized this reality, they did not consider it a sign of
gender inequality. Rather, the women saw it as part of the gender construct
that is accepted in their communities. These boundaries perpetuate roles
and shape how women are seen and treated, as Maria and Ana explain:

‘There is less machismo than before. Now they (the husbands) help. For instance,
my son, the only son | have, is at home now, and everyone pitches in’ (Maria, 49)

‘| see it (machismo) in the way they treat their wives. | won't share much because
there are few neighbors here, but | see how they treat women, how women are
sent to the kitchen, how men like to be served, and the way they express them-
selves, too. (Ana, 33)

Rural girls were more in tune with gender inequalities as they relate to their
roles and responsibilities than their mothers. They seem to be conscious of
this bias and seem to have learned to perceive machismo in their daily lives
and what they see in their environment. For example, girls spoke openly
about being assigned domestic tasks or being asked to care for younger
siblings just became they are girls. Furthermore, the girls see their mother’s
tasks and work environment as more difficult than those of their fathers, as
they are aware that when their mothers work outside of the household,
they have also to take care of household chores. Some girls also believe
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that part of the extra machismo in their environment may be due to ‘huaso’
or rural central Chilean culture because men expect women to cook for
them and serve them. As Rosa put it:

‘It is difficult for women to live in the countryside because of what the men have.
They are all huasos, and most men are very ‘macho’ They care for the animals, and
everything else is done for them’ (Rosa, 11)

In some cases, girls are called ‘mama chica’ (little mom) in recognition of all
of the tasks they undertake. This is the case of Consuelo, the third of five
siblings. She is responsible for caring for her younger siblings (ages 5 and
7) every other week when her mother works the day shift.

‘When my mother is not here, | do the cleaning and help my brothers do their
chores. | learned to cook during quarantine. | learned to cook, and | cook for them,

"

and | take care of them there. They call me “Little Mom™. (Consuelo, 11)

Consuelo socializes her role as something she need to take on and does
not question whether their brothers should do the same. Similarly, the
mothers do not question why their sons contribute less to the household
compared to their daughters. Consuelo’s mother instead remarks on how
proud she is of her daughter’s character and sense of responsibility. It is
common for mothers who live in this context to refer to this kind of respon-
sibility as something natural. Interestingly, in this kind of dynamic, it is
possible also to see how mothers and daughters bond and the feeling of
sisterhood that develops as the mothers begin to depend on their daughters
when they need extra help.

‘I have to teach my daughter to do these things so that she will be there to help
if | don’t have enough time or | need a hand. My eldest sometimes has to take
over the household duties. My younger daughter does so, too, but she only helps
out with her little brothers’ (Lourdes, 39)

‘Of course, she (the daughter) helps me around the house, cleaning up and doing
housework in the afternoon. She has to tidy up her room and do things | tell her
to do, such as caring for my younger daughter, hanging the clothes on the line,
sweeping... (Ana, 33)

This repertoire of activities perpetuates gender roles from a young age
(Crouter, Manke, and McHale 1995). As other authors have pointed out, the
pandemic has tended to put more pressure on mothers with small and/or
school-age children (Parczewska 2021; Thorell et al 2022). Thus, in these
spaces where gender is performed, the role of girls as a source of help for
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the mother is perpetuated, as is the expectation that women will take on
the lion’s share of responsibility within the home. This became particularly
clear when the entire family was spending more time at home during the
pandemic.

A mothers’ voice: women'’s reflections on their involvement in their
children’s education

The pandemic came as an unexpected test for women given that there was
an implicit expectation that they would step in to fill a role commonly
performed by teachers. As the center of household chores and dynamics,
mothers also became the main providers of education during this period.
The participants in our study include mothers of children of different ages,
but all of them have a 6™ or 7™ grader. Most had to supervise and teach
content that they confess that they had never seen before. Despite their
misgivings about their own level of preparedness, they took on the task in
the hope of helping their children to successfully complete their academic
year. They thus played a pivotal role in their children’s education. The pres-
sure on mothers was so great that many report having felt like they had
gone back to school and were being graded, as if they had co-earned their
children’s grades. Phrases that included pronouns such as / and we when
referring to their investment in the educational undertaking were common:
‘we studied together, ‘we earned this grade, or ‘we passed the test. Sara, the
mother of four young children, explains:

‘We did them (the guided exercises and schoolwork) together. We had to do
schoolwork every day (...). It was a huge blow, because suddenly | had to do the
schoolwork for all four children and sometimes there wasn’t enough time because
you have to take on various tasks as the woman of the house’ (Sara, 32)

Due to low quality Internet connectivity, scant access to devices and limited
digital skills, mothers faced waves of frustration with online classes and
digital activities. Some of the participants in our study recalled trying to
log their children into classes on their mobile phones, which proved prob-
lematic and stressful due to the small size of the screen and unreliability
of the signal.

‘The teachers knew we were trying (...). They (teachers) tried to talk to the children
through my phone, but they did not understand the classes through the mobile
phone, the small screen (...). They did not want to do it anymore, and neither did
I. It was too much stress for everyone' (Teresa, 30).

This situation was so common in these rural communities that schools gave
families the option of asynchronous education, mainly by delivering school-
work and study guides to students’ homes on a weekly basis. Teachers visited
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families every Wednesday or Friday to drop off the weekly set of guided
exercises and collect the set from the previous week. Sometimes teachers
would spend 10 to 15 minutes with the student to answer questions or help
solve problems. However, most of these encounters were limited to a swift
exchange of educational materials, and both teachers and students would
trust mothers to provide the support their children needed to complete the
schoolwork. For instance, teachers reported receiving calls and WhatsApp
messages from mothers looking for help with an assignment or subject. This
highlights the idea of mothers being on the front lines. Sofia (32), a teacher,
explains:

‘Moms reached out to me to tell me they didn't understand, that they had studied
this subject many years ago, that they didn’t know how to help their children. So
sometimes we had video calls, and | explained the material to the moms (...). |
believe children also were confident that their mother would ask the teacher to
explain what they hadn’'t understood.

According to participants, when the mothers were too busy, older sisters
and grandmothers took their place to make sure that children studied and
completed the schoolwork. They also helped the students connect to online
classes when they were available. Participating mothers went great lengths
to ensure that their children continued to receive an education. For instance,
when online remote learning was offered, they were the ones to lend their
cell phones to their children. The exchange of guided exercises and requests
for help were also mediated by mothers. As these participants explain:

‘He (the son) always completes his schoolwork, even if his chores remain undone.
But there are still subjects that he doesn't like, and | (the mother) need to be there
to make sure that it gets done’ (Maria, 49)

‘Now that she is home all the time, | help her (the daughter). So far, | understand
everything that they have taught her. Last year | also understood everything (...).
| stay on top of it. | can practice with her more, so she did well on all the school-
work and tests’ (Ana, 33)

Teachers also report that some mothers go beyond their roles as helpers,
which may have had an impact on outcomes. Teachers see this as the
explanation for some children performing better at home than they did in
school. Teachers were the first to spot this. In Sara’s words (43, San Pedro):
‘Girls did very well, but | am certain they did better than they would have because
their mothers helped them. She and the other teachers report feeling that
mothers were overly present in their children’s studies. All participants -teach-
ers, mothers, and children- failed to mention the role of fathers or even hint
at the existence of a male figure in the home who could be in charge of
or help with schoolwork or have a presence in the educational process
conducted at home.
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A child’s view: experiences and accounts of rural mothering

Children in the communities covered by this study report that women played
a key role in rural homes even before the pandemic. They describe their
mothers as the authority figure in the home and as responsible for the
well-being of all its members. Moms are also seen as responsible for enforc-
ing discipline and setting limits. Children reported that these limits included
how long they could watch television or be on their mobile phones, the
assignment of domestic chores, or the granting of permission to go out
with friends, as reflected in these participants’ testimonies:

‘My mother asks me for it (the mobile phone) or takes it from me when | have to
do something like clean my room’ (Patricia, 12).

‘There are rules. We are not allowed to use our mobile phones in the evening or
at night. At night we give my mom the phones’ (Danae, 11)

The children’s testimonies suggest that their mothers enforce the rules while
men or fathers are seen as breadwinners. This is consistent with how the
patriarchy is established in these communities, as references to men appear
when talking about jobs outside of the household. These perceptions persist
despite the fact some of the mothers participating in this study run small
businesses. However, it is clear that this is done alongside their mothering
role. For instance, they look for jobs or tasks that they can manage from
home, such as selling cakes, desserts, or pastry products, or raising free-range
chickens so they do not overlook their households. This also shows how
difficult it is to set clear boundaries regarding the space where gender is
performed place (Flather 2013).

Thus, the children report that their mothers played a key role in this new
household-school intersection during the pandemic despite the presence of
other adult figures in the household. Mothers alone provide the link to
school, helping their children study and complete their work. Some children
reported that they wouldn't have participated in classes or assessments if
their mothers had not been involved and that they would miss most school
activities. Phrases like ‘My mother will have to teach me’ (Consuelo, 11) and
‘My mother has the teacher’s phone number, and they keep in touch (...) The
teacher explained it to her, and my mother explained it to me’ (Nicole, 11) are
examples of this. Nicole’s case provides more information about how prob-
lems are solved following the same pattern: when the child’s mother could
not connect to an online class or help with a subject, she sent her daughter
to her own mother’s home. Grandmother thus stepped into the helping role,
showing how this idea of motherhood responsibility is not transferred to
the other adult or men in the house, but to other women, in this case, the
grandmother. Nicole explains, ‘I had to get through the year, and the one
(subject) that was most difficult for me was mathematics. My grandmother
helped me. While the participating children explicitly mentioned gender roles
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and were aware that gender inequalities exist, they did not question their
mother’s role as the main connection to school or the mother’s level of
involvement in their education. On the contrary, it was expected.

Discussion and conclusion

The construct of rural mothering is a moving target. Women'’s gender roles
are dynamic and respond to the local context, the spaces where those roles
are performed, they are also responsive to social relations (Massey 1994;
Boyer 2018). We explored rural environments in central Chile to deconstruct
the role of women with school-age children and examine how their testi-
monies and reflections and those of their children contribute to gender
construction in their communities. We conducted this work during a period
of change. Women are traditionally expected to oversee their children’s
schooling and performance (Castro 2012; Nufez, Solis, and Soto 2013). In
these mostly vulnerable environments, education is highly valued as a place
that provides opportunities that cannot be found at home (Nunez Solis,
and Soto 2013; Nufez et al. 2019). Therefore, when schools closed for almost
a year due to the pandemic, women were forced to navigate new types of
connections between the school and the family, which in turn forced house-
hold dynamics and gender roles to adapt.

As expected, we found that gender roles are influenced by a dominant
patriarchal view. Although the interviews were not centered on gender
inequalities, participants’ descriptions of their daily activities and responsi-
bilities point to the expectation that women will be responsible for chil-
drearing, logistics and running the household. This aligns with the literature
that describes gender roles in these settings as the pillar of the home (e.g.
Bianchi et al. 2000). This also became evident in the testimonies of the girls
who took part in the study. They talked about cleaning and cooking, taking
care of children/younger siblings, and the idea of ‘helping around the house’
as part of their day-to-day activities. However, tensions arose, as rural mothers
do not acknowledge the existence of any patriarchal dynamics in their homes.
They are, however, able to recognize these situations in the households of
neighbors and family members. Although the lack of awareness among
participants prevents us from applying the concept of emotional work (Boyer
2020), this concept opens up avenues for further explorations.

By contrast, girls report being more sensitive to this environment than
their mothers. They believe that women and men are treated differently,
and that household dynamics are more favorable for boys and men. Although
we also did not encounter suppression of emotion, the subject was not
openly discussed, and it would seem that girls perform emotional work more
frequently than their male counterparts. Despite perceiving the sense of
injustice and frustration surrounding the organization of the housework, girls
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habitually perform the tasks that their mothers ask them to do without
hesitation. For instance, the daughters were expected to cook, care for pets,
help their mothers with chores, and take care of younger siblings. The house
became a space where conflicting feelings were constantly present for girls.
On one hand, they were aware of differences when it comes to following
gender norms and overseeing house chores. On the other, there was a sense
of pride and accomplishment around the tasks that they performed success-
fully, and this was also reinforced by their mothers.

The increased burden undertaken by mothers and daughters became
more evident as children were secluded at home for an entire school year
due to school closures. Although one male student was proud to report
that he helps around the house, girls uniformly reported an increase in their
level of responsibilities. This was so much the case that one participant was
called ‘mamd chica’ (little mom). Eleven of the 12 households that partici-
pated in the study had an 11- or 12-year-old daughter, and their accounts
showed that they had helped with household chores and to care for younger
children. These data help us to arrive at a better understanding of how
these narratives and performances add to the local cultural construct of
rural mothering. These testimonies reinforce the construction of rural mothers
as the adult responsible for childrearing, where there is an accepted and
unquestioned absence of male figures in the children’s day-to-day activities.
Indeed, fathers and male figures were absent throughout the process of
conducting this study, from the initial process of contacting parents and
guardians through schools to the interviews with mothers, teachers, and
students. Men are not seen as playing an active role in the participant chil-
dren’s educational activities. If help was needed, older sisters or grandmothers
were contacted, which hints at the gender roles and inequalities that are
locally constructed and accepted.

The testimonies provided by mothers and their children suggest that the
participants reinforce the expectation that mothers serve as the primary
person in charge of their children’s education (NUfez, Solis, and Soto 2013).
For instance, participants reported that they took on new responsibilities as
vicarious teachers. They said that they felt that they had a shared respon-
sibility for their children’s schoolwork and performance on tests. They
described the despair caused by Internet problems when trying to connect
to online classes. In fact, this seemed to impact the mothers even more
than children. The teachers reported that mothers contacted them for clar-
ification on subjects, deadlines and tests. In some cases, they identified this
as an overinvolvement that misrepresented students’ interests and achieve-
ments. In their view, some women went beyond helping and took on the
children’s responsibilities, which resulted in grades that were higher than
their children might have earned otherwise. The participants seem to have
taken on this role without questioning whether they should do so or what
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role the father should play. The construction of motherhood is so conflated
with sole responsibility for the children that the respondents did not second
guess the pressure they felt for their children -and for them- to perform
well in the school. This may be due to how highly education is valued and
socialized as a means of accessing better opportunities that go beyond rural
life. Women were less concerned about the burden of having children home
all day and more concern about educational gains and losses. Children’s
testimonies confirm their mothers’ reflections and identify them as the natural
main link with schools. They also describe their mothers as staying close
while they complete schoolwork and as being involved in explaining, helping
with or supervising that work, which speaks to the role that is attached to
motherhood in this unforeseen setting of a pandemic.

During the COVID-19 pandemic, the home became a new space for edu-
cation, becoming the new school for mothers and girls. Teachers took a
secondary role and mothers stepped into the limelight, teaching, explaining
and doing homework. Mothers felt more stressed and overwhelmed as a
result of this shift. Some did not have the educational tools required to
explain the material to their daughters. Some had not completed high school
and were thus not familiar with the subject matter. They used phone calls
or WhatsApp messages to contact teachers and ask for support or relied on
older children. Some even learned by themselves so that they could explain
it to their daughters later on.

Although this study had a limited number of participants, the inclusion
of mothers, their children, and the teachers helped us to complement the
views surrounding gender construction of mothering in this rural setting.
We were able to dive into tensions around patriarchal views that are per-
petuated among generations. Furthermore, we examined how the role of
mothers in the educational realm during the pandemic is perceived by
teachers as an overstepping boundary. The testimonies and experiences
come from different spheres in which roles are enacted. Future studies could
enrich our understanding of the construction of gender roles and expecta-
tions of women by looking at male perspectives on children’s education.
This will provide insight into how they perceive these dynamics and the
increased responsibilities taken on by mothers. It would also be interesting
to explore how this phenomenon evolves over time, particularly when schools
open again and mothers are forced to renegotiate their vicarious role of
teachers and heads of education in their households, further expanding the
repertoire of rural mothering.

Acknowledgements

The authors thank the reviewers for their insightful comments and suggestions and
Alejandra Jans for her remarks in the earliest drafts.



GENDER, PLACE & CULTURE (&) 17

Disclosure statement

No potential conflict of interest was reported by the author.

Funding

This work was funded by The National Fund for Scientific and Technological Development
(FONDECYT) 11200039 and the ANID - Millennium Science Initiative Program NCS2021_081.

Notes on contributors

Isabel Pavez is an Associate Professor at the School of Communication at Universidad
de Los Andes in Chile and principal researcher at the Millennium Nucleus to Improve
the Mental Health of Adolescents and Youths, Imhay. She is a Ph.D. in Media and
Communications from the London School of Economics and Political Science and an MSc
in Anthropology from Universidad de Chile. She has participated in numerous research
projects regarding digital inclusion in vulnerable populations.

Catalina Farias is a doctoral student in the Media, Technology and Society program at
Northwestern University. She studies digital inclusion in vulnerable populations, digital
media access and use, and gender. She has been research assistant of several
national-funded projects in areas related to gender and technology.

References

Alon, Titan, Matthias Doepke, Jane Olmstead-Rumsey, and Michéle Tertilt. 2020. “The
Impact of COVID-19 on Gender Equality.” NBER Working Papers 26947, National Bureau
of Economic Research, Inc. https://www.nber.org/system/files/working_papers/w26947/
W26947.pdf

Anders, Jake, Lindsey Macmillan, Patrick Sturgis, and Gill Wyness. 2020. “Homeschooling
During Lockdown Deepens Inequality.” LSE Covid 19 Blog, June 5. https://blogs.Ise.ac.
uk/covid19/2020/06/05/homeschooling-during-lockdown-will-deepen-inequality/

Araujo, Caridad. 2020. “La nueva normalidad rural” Inter-American Developing Bank Blog,
October 2020 https://blogs.iadb.org/igualdad/es/mujer-rural-americalatina/

Arendell, Terry. 2000. “Conceiving and Investigating Motherhood: The Decade’s Scholarship.”
Journal of Marriage and Family 62 (4): 1192-1207. doi:10.1111/j.1741-3737.2000.01192.x.

Audardéttir, Audur Magndis, and Annadis Rudélfsdottir. 2021. “Chaos Ruined the Children's
Sleep, Diet and Behaviour: Gendered Discourses on Family Life in Pandemic Times.”
Gender, Work, and Organization 28 (Suppl 1): 168-182. 10.1111/gwao.12519.

Babbitt, Kathleen R. 1993. “The Productive Farm Woman and the Extension Home
Economist in New York State, 1920-1940." Agricultural History 67 (2): 83-101. https://
www.jstor.org/stable/3744051.

Bescher-Donnelly, Linda, and Leslie Whitener Smith. 2019. “The Changing Roles and Status
of Rural Women.” In The Family in Rural Society, edited by Raymond T. Coward, and
William M. Smith, 167-185. New York: Routledge.

Bianchi, Suzanne, Melissa Milkie, Liana Sayer, and John Robinson. 2000. “Is Anyone Doing
the Housework? Trends in the Gender Division of Household Labor” Social Forces 79
(1): 191-228. doi:10.1093/sf/79.1.191.


https://www.nber.org/system/files/working_papers/w26947/w26947.pdf
https://www.nber.org/system/files/working_papers/w26947/w26947.pdf
https://blogs.lse.ac.uk/covid19/2020/06/05/homeschooling-during-lockdown-will-deepen-inequality/
https://blogs.lse.ac.uk/covid19/2020/06/05/homeschooling-during-lockdown-will-deepen-inequality/
https://blogs.iadb.org/igualdad/es/mujer-rural-americalatina/
https://doi.org/10.1111/j.1741-3737.2000.01192.x
https://doi.org/10.1111/gwao.12519
https://www.jstor.org/stable/3744051
https://www.jstor.org/stable/3744051
https://doi.org/10.1093/sf/79.1.191

18 1. PAVEZ AND C. FARIAS

Boyer, Kate. 2018. Spaces and Politics of Motherhood. London: Rowman & Littlefield.

Boyer, Kate. 2020. “Motherhood in Feminist Geography: current Trends and Themes.” In
Routledge Handbook of Gender and Feminist Geographies, edited by Anindita Datta, Peter
Hopkins, Lynda Johnston, Elizabeth Olson and Joseli Maria Silva, 318-325. London:
Routledge.

Brownhill, Leigh, and Gordon M. Hickey. 2012. “Using Interview Triads to Understand the
Barriers to Effective Food Security Policy in Kenya: A Case Study Application.” Food
Security 4 (3): 369-380. doi:10.1007/s12571-012-0183-2.

Butler, Judith. 1990. Gender Trouble: Feminism and the Subversion of Identity. New York:
Routledge.

Canales, Manuel. 2005. “La Nueva Ruralidad en Chile: apuntes Sobre Subjetividad y
Territorios Vividos." Revista Latinoamericana de Desarrollo Humano 12: 7-8.

Cércamo-Vasquez, Héctor, and Pablo Méndez-Bustos. 2019. “La Influencia de la Experiencia
en el Modelamiento de Las Representaciones Sociales Sobre la Relacién Familia-Escuela
en Establecimientos Educacionales Rurales de la Regién de Nuble, Chile” Revista
Electrénica Educare 23 (3): 1-20. doi:10.15359/ree.23-3.4.

Caro, Pamela. 2017. “Desigualdad y Transgresion en Mujeres Rurales Chilenas: Lecturas
Desde la Interseccionalidad, Género y Feminismo.” Psicoperspectivas 16 (2): 125-137.
doi:http://dx.doi.org/10.5027/psicoperspectivas-vol16-issue2-fulltext-1050.

Castro, Ana. 2012. “Familias Rurales y Sus Procesos de Transformacion: estudio de Casos
en un Escenario de Ruralidad en Tension.” Psicoperspectivas. Individuo y Sociedad 11 (1):
180-203. doi:10.5027/psicoperspectivas-Vol11-Issue1-fulltext-172.

Castro, Bibiana, and Fernando Pefiaranda. 2011. “La Comprension de Los Significados de
la Maternidad el Caso de un Programa de Cuidado Prenatal en un Centro de Salud
en Popayan.” Colombia.’ Salud Colectiva 7 (3): 333-345. https://www.redalyc.org/articu-
lo.oa?id = 73122306004.

Cid, Paulina, Evelyn Larenas, Claudia Echeverria, and Maria de los Angeles Rojas. 2017.
“Mujeres rurales en Chile: Sistematizacion de algunos elementos” Ministerio de la Mujer
y Equidad de Género. December. https://www.minmujeryeg.cl/wp-content/up-
loads/2018/03/MMEG-2017-Mujeres-rurales-en-Chile-1.pdf

Crouter, Ann., Beth Manke, and Susan McHale. 1995. “The Family Context of Gender
Intensification in Early Adolescence.” Child Development 66 (2): 317-329.
doi:10.2307/1131580.

Donoso, Francisca. 2020. “Divergencias en la Feminizacién Del Campo: un Analisis
Interseccional de Las Mujeres Rurales en México y Chile” Estudios Rurales 10 (20),
https://dialnet.unirioja.es/servlet/articulo?codigo=7746739

ECLAC-UNESCO. 2020. “Education in the Time of COVID-19. Santiago: CEPAL/OREALC/
UNESCO. https://www.cepal.org/en/publications/45905-education-time-covid-19

Eyzaguirre, Sylvia, Lourdes Le Foulon, and Valentina Salvatierra. 2020. “Educacién en
Tiempos de Pandemia: antecedentes y Recomendaciones Para la Discusiéon en chile”
Estudios Publicos 159: 1-70. doi:10.38178/07183089/1430200722.

Faur, Eleonor, and Francisca Pereyra. 2018. “Gramaticas Del Cuidado. In La Argentina en
el Siglo XXI. Cémo Somos, Vivimos y Convivimos en Una Sociedad Desigual, edited by
Juan Ignacio Piovani, and Agustin Salvia, 497-534. Buenos Aires: Siglo XXI.

Fawaz, Julia, and Paula Soto Villagran. 2012. “Mujer, Trabajo y Familia. Tensiones, Rupturas
y Continuidades en Sectores Rurales de Chile Central” La Ventana. Revista de Estudios
de Género 4 (35): 218-254. doi:10.32870/Iv.v4i35.729.

Fawaz, Julia, and Rosana Vallejos. 2011. “Calidad De Vida, Ocupacién, Participacién Y Roles
De Género: Un Sistema De Indicadores Sociales De Sostenibilidad Rural (Chile).”
Cuadernos De Desarrollo Rural 8 (67): 45-68. doi:10.11144/Javeriana.cdr8-67.cvop.


https://doi.org/10.1007/s12571-012-0183-2
https://doi.org/10.15359/ree.23-3.4
https://doi.org/http://dx.doi.org/10.5027/psicoperspectivas-vol16-issue2-fulltext-1050
https://doi.org/10.5027/psicoperspectivas-Vol11-Issue1-fulltext-172
https://www.redalyc.org/articulo.oa?id%20=%2073122306004
https://www.redalyc.org/articulo.oa?id%20=%2073122306004
https://www.minmujeryeg.cl/wp-content/uploads/2018/03/MMEG-2017-Mujeres-rurales-en-Chile-1.pdf
https://www.minmujeryeg.cl/wp-content/uploads/2018/03/MMEG-2017-Mujeres-rurales-en-Chile-1.pdf
https://doi.org/10.2307/1131580
https://dialnet.unirioja.es/servlet/articulo?codigo=7746739
https://www.cepal.org/en/publications/45905-education-time-covid-19
https://doi.org/10.38178/07183089/1430200722
https://doi.org/10.32870/lv.v4i35.729
https://doi.org/10.11144/Javeriana.cdr8-67.cvop

GENDER, PLACE & CULTURE (&) 19

Fielding, Nigel, and Hilary Thomas. 2008. “Qualitative Interviewing.” In Researching Social
Life, edited by Nigel Gilbert and Paul Stoneman, 123-144. California: Sage.

Flick, Uwe. 2002. “Qualitative Research — State of the Art Social Science Information 41
(1): 5-24. doi:10.1177/0539018402041001001.

Flather, Amanda. 2013. “Space, Place, and Gender: The Sexual and Spatial Division of
Labor in the Early Modern Household.” History and Theory 52 (3): 344-360. doi:10.1111/
hith.10673.

Forcey, Linda Rennie. 2001. “Feminist Perspectives on Mothering and Peace. Journal of
the Association for Research on Mothering 3 (2): 155-174. https://jarm.journals.yorku.ca/
index.php/jarm/article/view/2782.

Forsberg, Gunnel. 2001. “Rural and Gender Studies: A Conceptual Comparison.” Norsk
Geografisk Tidsskrift - Norwegian Journal of Geography 55 (3): 152-160.
doi:10.1080/002919501753129907.

Glenn, Evelyn. 2016. “Social Constructions of Mothering: A Thematic Overview.” In
Mothering. Ideology, Experience, and Agency, edited by Evelyn Nakano Glenn, Grace
Chang, and Linda Rennie Forcey. New York: Routledge.

GOmez, Verdnica, and Andrés Jiménez. 2015. “Corresponsabilidad familiar y el equilibrio
trabajo-familia: medios para mejorar la equidad de género. Polis 40: 1-15. http://
journals.openedition.org/polis/10784.

Goralska, Magdalena. 2020. “Anthropology from Home. Advice on Digital Ethnography
for the Pandemic Times.” Anthropology in Action 27 (1): 46-52. doi:10.3167/
2ia.2020.270105.

Gu, Chien-Juh. 2018. “Gender Morality and Emotion Work in Taiwanese Immigrant in-Law
Relations.” Gender, Place & Culture 25 (2): 248-267. doi:10.1080/0966369X.2018.1441140.

Guy, Batsheva, and Brittany Arthur. 2020. “Academic Motherhood during COVID-19:
Navigating Our Dual Roles as Educators and Mothers.” Gender, Work, and Organization
27 (5): 887-899. 10.1111/gwao.12493.

Herron, Racher, and Mark Skinner. 2012. “Farmwomen’s Emotional Geographies of Care:
A View from Rural Ontario.” Gender, Place & Culture 19 (2): 232-248. doi:10.1080/0966
369X.2011.572432.

Hippert, Christine. 2011. “Women’s Spaces, Gender Mainstreaming, and Development
Priorities: Popular Participation as Gendered Work in Rural Bolivia.” Women’s Studies
International Forum 34 (6): 498-508. doi:10.1016/j.wsif.2011.07.004.

Hochschild, Arlie. 1979. “Emotion Work, Feeling Rules, and Social Structure” American
Journal of Sociology 85 (3): 551-575. https://www.jstor.org/stable/2778583.

Holmes, Mary. 2009. Gender and Everyday Life. London: Routledge.

INDH. 2018. “Informe Anual Situacién de Derechos Humanos en Chile” Santiago: Instituto
Nacional de Derecho Humanos. https://bibliotecadigital.indh.cl/bitstream/han-
dle/123456789/1173/informe-anual-2018.pdf?sequence=13.

Holt, Marilyn Irvin. 2005. Linoleum, Better Babies, and the Modern Farm Woman, 1890-1930.
Nebraska: University of Nebraska Press.

JUNAEB. 2021. “IVE" Accessed July 2021. https://www.junaeb.cl/ive

Kvale, Steinar, and Svend Brinkman. 2009. InterViews: Learning the Craft of Qualitative
Research Interviewing. 2nd ed. London: Sage.

Little, Jo 2002. “Rural Geography: rural Gender Identity and the Performance of Masculinity
and Femininity in the Countryside.” Progress in Human Geography 26 (5): 665-670.
doi:10.1191/0309132502ph39%4pr.

Little, Jo 2003. Gender and Rural Geography. London: Routledge.

Little, Jo, and Ruth Panelli. 2003. “Gender Research in Rural Geography.” Gender, Place and
Culture 10 (3): 281-289. doi:10.1080/0966369032000114046.


https://doi.org/10.1177/0539018402041001001
https://doi.org/10.1111/hith.10673
https://doi.org/10.1111/hith.10673
https://jarm.journals.yorku.ca/index.php/jarm/article/view/2782
https://jarm.journals.yorku.ca/index.php/jarm/article/view/2782
https://doi.org/10.1080/002919501753129907
http://journals.openedition.org/polis/10784
http://journals.openedition.org/polis/10784
https://doi.org/10.3167/aia.2020.270105
https://doi.org/10.3167/aia.2020.270105
https://doi.org/10.1080/0966369X.2018.1441140
https://doi.org/10.1111/gwao.12493
https://doi.org/10.1080/0966369X.2011.572432
https://doi.org/10.1080/0966369X.2011.572432
https://doi.org/10.1016/j.wsif.2011.07.004
https://www.jstor.org/stable/2778583
https://bibliotecadigital.indh.cl/bitstream/handle/123456789/1173/informe-anual-2018.pdf?sequence=13
https://bibliotecadigital.indh.cl/bitstream/handle/123456789/1173/informe-anual-2018.pdf?sequence=13
https://www.junaeb.cl/ive
https://doi.org/10.1191/0309132502ph394pr
https://doi.org/10.1080/0966369032000114046

20 1. PAVEZ AND C. FARIAS

Little, Jo. 2015. “The Development of Feminist Perspectives in Rural Gender Studies.” In
Feminisms and Ruralities, edited by Barbara Pini, Berit Brandth and Jo Little, 107-118.
Lanham: Lexington Books.

Maertens, Miet, and Ellen Verhofstadt. 2013. “Horticultural Exports, Female Wage
Employment and Primary School Enrolment: Theory and Evidence from Senegal.” Food
Policy. 43: 118-131. doi:10.1016/j.foodpol.2013.07.006.

Martinez, Yolanda, Susana Mata, and Marco Vega. 2021. Diagnéstico Sobre Las Brechas de
Inclusién Digital en Chile. Santiago, Chile: Banco Interamericano de Desarrollo. doi:http://
dx.doi.org/10.18235/0003032.

Massey, Doreen 1994. Space, Place, and Gender. Minneapolis: University of Minnesota Press.
Milkie, Melissa A, and Pia Peltola. 1999. “Playing All the Roles: Gender and the Work-Family
Balancing Act” Journal of Marriage and Family 61 (2): 476-490. doi:10.2307/353763.
MINEDUC. 2021. Information page center for vulnerable schools in Chile. https://www.

mime.MINEDUC.cl/mvc/mime/portada

Molina, Maria Elisa 2006. “Transformaciones Histérico Culturales Del Concepto de
Maternidad y Sus Repercusiones en la Identidad de la Mujer!” Psykhe (Santiago) 15 (2):
93-103. doi:http://dx.doi.org/10.4067/50718-22282006000200009.

Mora, Gloria, Maria Cecilia Fernandez, and Sofia Victoria Ortega. 2016. “Asociacionismo
Productivo y Empoderamiento de Mujeres Rurales: Madres Multiactivas, Socias y Mujeres
Campesinas.” Cultura-Hombre-Sociedad 26 (1): 133-160. doi:http://dx.doi.org/10.7770/
CUHSO-V23N1-ART1055.

Nunez, Lourdes Gloria, Camila Solis, and Rodrigo Soto. 2013. “;Qué Sucede en Las
Comunidades Cuando se Cierra la Escuela Rural? Un Analisis Psicosocial de la Politica
de Cierre de Las Escuelas Rurales en Chile!” Universitas Psychologic 13 (2): 615-625.
https://www.redalyc.org/articulo.oa?id = 64732221018.

Nunez, Lourdes Gloria, Monica Pefia, Francisco Cubillos, and Héctor Solorza. 2016. “Estamos
Todos Juntos: el Cierre de la Escuela Rural Desde la Perspectiva de Los Nifos.” Educag¢do
e Pesquisa 42 (4): 953-967. doi:10.1590/s1517-9702201612152334.

Nunez, Lourdes Gloria, Ménica Pefia, Bryan Gonzalez, and Paula Ascorra. 2019. “Una
Mirada Desde la Inclusion al Programa de Integracidn Escolar (PIE) en Escuelas Rurales
Chilenas: un Analisis de Casos.” Revista Colombiana de Educacién 1 (79): 371-392.
doi:10.17227/rce.num79-9725.

Orellana, Maria Jesus. 2015. “Maternidad y Ruralidad: Experiencias de Ser Madres en un
Sector Rural” Bachelor diss., Universidad del Bio-Bio.

Ortega, Maria Daniela, and Héctor Carcamo. 2018. “Relacién Familia-Escuela en el Contexto
Rural: miradas Desde Las Familias.” Educacion 27 (52): 81-97. doi:http://dx.doi.
org/10.18800/educacion.201801.006.

Parczewska, Teresa 2021. “Difficult Situations and Ways of Coping with Them in the
Experiences of Parents Homeschooling Their Children during the COVID-19 Pandemic
in Poland” Education 3-13 49 (7): 889-900. doi:10.1080/03004279.2020.1812689.

Patifio, Jorge Alejandro, Laura Poveda, and Ana Laura Gabrielez. 2018. Monitoreo de la
Agenda Digital Para América Latina y el Caribe. Santiago: Naciones Unidas.

Pavez, Isabel, and Teresa Correa. 2018. “Resistance, Opportunities and Tensions. The
Role of Children and Young People in Internet Adoption of lIsolated Rural
Communities.” In Digital Parenting. The Challenges for Families in the Digital Age,
edited by Giovanna Mascheroni, Cristina Ponte & Ana Jorge, 41-49. Goéteborg:
Nordicom.

Pavez, Isabel, Teresa Correa, and Javier Contreras. 2017. “Meanings of (Dis) Connection:
Exploring Non-Users in Isolated Rural Communities with Internet Access Infrastructure.”
Poetics 63: 11-21. doi:10.1016/j.poetic.2017.06.001.


https://doi.org/10.1016/j.foodpol.2013.07.006
https://doi.org/http://dx.doi.org/10.18235/0003032
https://doi.org/http://dx.doi.org/10.18235/0003032
https://doi.org/10.2307/353763
https://www.mime.MINEDUC.cl/mvc/mime/portada
https://www.mime.MINEDUC.cl/mvc/mime/portada
https://doi.org/http://dx.doi.org/10.4067/S0718-22282006000200009
https://doi.org/http://dx.doi.org/10.7770/CUHSO-V23N1-ART1055
https://doi.org/http://dx.doi.org/10.7770/CUHSO-V23N1-ART1055
https://www.redalyc.org/articulo.oa?id%20=%2064732221018
https://doi.org/10.1590/s1517-9702201612152334
https://doi.org/10.17227/rce.num79-9725
https://doi.org/http://dx.doi.org/10.18800/educacion.201801.006
https://doi.org/http://dx.doi.org/10.18800/educacion.201801.006
https://doi.org/10.1080/03004279.2020.1812689
https://doi.org/10.1016/j.poetic.2017.06.001

GENDER, PLACE & CULTURE (&) 21

Pedersen, Sarah, and Deborah Lupton. 2018. “What Are You Feeling Right Now?’
Communities of Maternal Feeling on Mumsnet.” Emotion, Space and Society 26: 57-63.
doi:10.1016/j.emospa.2016.05.001.

Petts, Richard J., Daniel L. Carlson, and Joanna R. Pepin. 2021. “A Gendered Pandemic:
Childcare, Homeschooling, and Parents’ Employment during COVID-19." Gender, Work
& Organization 28 (S2): 515-534. doi:10.1111/gwao.12614.

Pini, Barbara, Robyn Mayes, and Laura Rodriguez Rurality. 2020. “Geography and Feminism:
Troubling Relationships.” In Routledge Handbook of Gender and Feminist Geographies,
edited by Anindita Datta, Peter Hopkins, Lynda Johnston, Elizabeth Olson, and Joseli
Maria Silva. London: Routledge.

Porter, Samuel. 2000. “Qualitative Research.” In The Research Process in Nursing, edited by
Desmond Cormack, 141-152. Oxford: Blackwell Science.

Quah, Sharon. 2018. “Emotional Reflexivity and Emotion Work in Transnational Divorce
Biographies.” Emotion, Space and Society 29: 48-54. doi:10.1016/j.emospa.2018.09.001.

Quiroz, Cristian. 2020. “Pandemia Covid-19 E Inequidad Territorial: EI Agravamiento De
Las Desigualdades Educativas En Chile! Revista Internacional De Educacién Para La
Justicia Social 9 (3): 1-6. https://revistas.uam.es/riejs/article/view/12143.

Riley, Mark. 2009. “Bringing the ‘Invisible Farmer’ into Sharper Focus: gender Relations
and Agricultural Practices in the Peak District (UK).” Gender, Place & Culture 16 (6):
665-682. doi:10.1080/09663690903279138.

Thorell, Lisa, Charlotte Borg Skoglund, Almudena Giménez de la Pefa, Dieter Baeyens,
Anselm Fuermaier, Madeleine Groom, and Irene Mammarella. 2020. “Psychosocial Effects
of Homeschooling during the COVID-19 Pandemic: Differences between Seven European
Countries and between Children with and without Mental Health Conditions.” PsyArXiv,
European Child & Adolescent Psychiatry 31 (4): 649-661. doi:10.1007/s00787-020-01706-1
doi:10.31234/0sf.io/68pfx.

Ummel, Deborah, and Marie Achille. 2016. “How Not to Let Secrets out When Conducting
Qualitative Research with Dyads.” Qualitative Health Research 26 (6): 807-815.
10.1177/1049732315627427.

UNICEF. 2021. “Covid-19 and school closures” https://data.unicef.org/resources/one-yea
r-of-covid-19-and-school-closures/

Valdés, Ximena, and Loreto Rebolledo. 2015. “Géneros, Generaciones y Lugares: cambios
en el Medio Rural de Chile Central” Polis, Revista Latinoamericana 14 (42): 491-513.
doi:http://dx.doi.org/10.4067/50718-65682015000300022.

van der Mark, Elise, Ina Conradie, Christine Dedding, and Jacqueline Broerse. 2019.
“Exploring Adaptation and Agency of Mothers Caring for Disabled Children in an Urban
Settlement in South Africa: A Qualitative Study.” Women’s Studies International Forum
76: 102271. doi:10.1016/j.wsif.2019.102271.

Wessels, Bridgette 2013. “Exploring Human Agency and Digital Systems.” Information,
Communication & Society 16 (10): 1533-1552. doi:10.1080/1369118X.2012.715666.

Yavorsky, Jill, Yue Qian, and Amanda Sargent. 2021. “The Gendered Pandemic: The
Implications of COVID 19 for Work and Family.” Sociology Compass 15 (6): 1-13.
doi:10.1111/s0c4.12881.

Zhao, Ying, Yong Guo, Yu Xiao, Ranke Zhu, Wei Sun, Weiyong Huang, Deyi Liang, Liuying
Tang, Fan Zhang, Dongsheng Zhu, and lJie-Ling Wu 2020. “The Effects of Online
Homeschooling on Children, Parents, and Teachers of Grades 1-9 during the COVID-19
Pandemic.” Medical Science Monitor 26: €925591. doi:10.12659/MSM.92559 Retrieved from
https://www.ncbi.nIm.nih.gov/pmc/articles/PMC7507793/pdf/medscimonit-26-e925591.pdf


https://doi.org/10.1016/j.emospa.2016.05.001
https://doi.org/10.1111/gwao.12614
https://doi.org/10.1016/j.emospa.2018.09.001
https://revistas.uam.es/riejs/article/view/12143
https://doi.org/10.1080/09663690903279138
https://doi.org/10.1007/s00787-020-01706-1
https://doi.org/10.31234/osf.io/68pfx
https://doi.org/10.1177/1049732315627427
https://data.unicef.org/resources/one-year-of-covid-19-and-school-closures/
https://data.unicef.org/resources/one-year-of-covid-19-and-school-closures/
https://doi.org/http://dx.doi.org/10.4067/S0718-65682015000300022
https://doi.org/10.1016/j.wsif.2019.102271
https://doi.org/10.1080/1369118X.2012.715666
https://doi.org/10.1111/soc4.12881
https://doi.org/10.12659/MSM.92559
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC7507793/pdf/medscimonit-26-e925591.pdf

	A mothers voice and a childs view: revisiting the constructed role of women in rural Chile
	ABSTRACT
	Introduction
	Mothering: constructs and expectations
	The context of rural women in Chile
	Childrens education as a goal
	A mothers voice: womens reflections on their involvement in their childrens education
	A childs view: experiences and accounts of rural mothering


	Methods
	Results
	Exploring the space in which gender roles are enacted amid patriarchal dynamics

	Discussion and conclusion
	Acknowledgements

	Disclosure statement
	Funding
	Notes on contributors
	References



